Readiness Reflection Guide for
Developing a Tier 2 System 

The purpose of the training and coaching activities is to support school or district teams to develop a workflow of decision points and actions to support the development of an advanced tier process for behavior concerns using a function-based approach to planning.

Developing a Tier 2 and Tier 3 intervention system requires an intentional and thoughtful decision-making process that reflects the needs evident in school level data; engages key central office personnel in decision-making; and that is supported by anticipated school resource. Through a focus on behavior concerns using a function driven process, school or district teams in this training will engage in a process to develop an advanced tiers implementation plan that includes:  

· A locally driven decision-making matrix of measures and decision rules using staff and office level documentation
· Function-based assessment practices 
· Intervention pathways to address attention and escape motivated behaviors that includes entry level tier 2 intervention options, enhanced tier 2 intervention options, and intensive tier 3 intervention options
· A progress monitoring system of measures and decision rules

The Readiness Guide will support building and central office administrators to reflect on three readiness areas:
1. A system of Tier 1 school-wide universal prevention is consistently implemented with fidelity across all settings and results in at least 85% of students responding to efforts.
2. Implementation of school-wide documentation and data summary routines that result in valid, reliable, and bias free data needed to support advanced tiers decision making.
3. Selection of a group of personnel who reflect needed decision-making authority and intervention expertise to participate in training about and the design of the advanced tier system.



	
Advanced Tiers Readiness Reflection Guide

	1. A tier 1 school-wide universal prevention system is consistently implemented with fidelity across all settings and results at least 85% of students responding to efforts.

	Readiness Element
	Description
	Current Implementation

	1A. Overall Fidelity

Overall minimum fidelity is achieved on the Tiered Fidelity Inventory 3.0. (TFI)

	Tiered Fidelity Inventory (TFI) Tiet 1 Implementation minimum fidelity score is met

☐  50% or better on TFI Version 3.0 Tier 1 subscale 
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	1B. School-wide Expectations / Norms


Students and staff can readily recognize and name school-wide norms/expectations



	☐  3-5 school-wide norms are selected, defined, operationalized, and publicized
☐  A school-wide schedule of instruction to teach the expectations using guided instructional presentations delivered in class size groups occurs at least 2x a year (September and January)
☐  At least 80% of staff can name the expectations
☐  At least 80% of students can name the expectations
☐  A score of 2 or better is achieved on the Tiered Fidelity Inventory for:
· TFI 3.0 items 1.3 & 1.4
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	1C. School-Wide Acknowledgement System

Features of a School-wide acknowledgement system (distribution of behavior specific praise and tickets/points) to reinforce effort toward achieving the school expectations/norms are consistently implemented across staff in all roles
	☐  At least 80% of staff are represented as the staff of record for the tickets or points that students receive
☐  At least 80% of students report receiving behavior specific praise from teachers for effort toward achieving the expectations
☐  A score of 2 or better is achieved on the Tiered Fidelity Inventory for:
· TFI 3.0 item 1.5
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	[bookmark: _Hlk188528368]1D. Area level Prevention Practices

Area level staff use prevention practices within their daily routines to teach, support, and encourage effort toward achieving the school-wide expectations/norms:
· Positive greetings at the door
· Behavior specific praise
· Neutralizing Routines
· Precorrection
· Active supervision (for non-classroom areas) or 
· Opportunities to respond (for classrooms)
	☐  Anchor charts with the expectations/norms and specific area actions are displayed
☐  Staff have received training on how to use the prevention practices
☐  At least 80% of staff are observed implementing practices routinely
☐  A score of 2 or better is achieved on the Tiered Fidelity Inventory for:
· TFI 3.0 item 1.10
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	1E. Operationalize and Written Referral Criteria

Staff in all roles apply criteria that distinguishes when an area versus office level response is used
	☐  A written (electronic) document exists that operationalizes criteria for staff in all roles to determine when an office versus area response is used
☐   At least once a year staff receive training on how to use the criteria
☐  A score of 2 or better is achieved on the Tiered Fidelity Inventory for 
· TFI 3.0 item 1.6
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	1F.  Response to Intervention

Office conduct referral patterns are occurring in expected proportions for a multi-tier framework of intervention
	Proportional Analysis of Office Conduct/Discipline Referrals and or removals from routine for behavior / code of conduct concerns

· 85% or more of students are in the 0-1 ODR range or 
· The average referral per day/per 100 students is less than 1
· The Risk Index and Risk Ratio for race, ethnicity, and students with IEPs are 1 (indicates no risk)
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place





	2. Our school consistently implements school-wide documentation and data summary routines that result in valid, reliable, and bias free data that may be used to support advanced tiers decision making.

	Readiness Elements
	Description
	Level of Current Implementation

	2A. Brief Request for Assistance
At least once a marking period a summary of submitted brief requests for assistance are summarized to illustrate request patterns. 

Data from this element may be helpful in one or more of the following data routines:
· Identifying patterns for universal prevention
· Planning for professional development
· Clarifying guidance for when area level responses are used
· Monitoring for equity in intervention decision making
	☐  A consistent and accessible process is in place for staff and caregivers to submit a written or electronic brief request for assistance to address non crisis area level concerns
☐  Staff have received training on how to submit the request
☐  Parent have received information about how to submit the request
☐  Raw occurrence data are summarized into percentage of occurrence for each section of the form and displayed in bar graphs
☐  The data summary is shared with staff and parents
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	2B.  Request for Advanced Tier Intervention
At least once a marking period, a summary of submitted requests for advanced tier intervention (e.g., I & RS referrals) are summarized to illustrate request patterns. 

Data from this element may be helpful in one or more of the following data routines:
· Identifying patterns for universal prevention
· Planning for professional development
· Clarifying guidance for when area level responses are used
· Monitoring for equity in intervention decision making
	☐  A consistent and accessible process is in place for staff and caregivers to submit a request for advanced tier intervention to address non crisis area level concerns
☐  Staff have received training on how to submit the request
☐  Parent have received information about how to submit the request
☐  Raw occurrence data are summarized into percentage of occurrence for key form fields and formatted into a bar graph
☐  An equity analysis is implemented using a Risk Index and Risk Ratio for referral patterns and are displayed in a bar graph across race and ethnicity categories
☐  The data summaries are shared with staff and parents
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	2C.  Response to Staff Managed Interventions
At least once a marking period, a summary of completed staff managed intervention forms (a consistent school-wide form to document area level efforts to address SEB concerns) are summarized to illustrate request patterns. 

Data from this element may be helpful in one or more of the following data routines:
· Serving as one of the measures in an initial screening routine
· Serving as one of the measures confirming intervention need; or
· Informing the development of universal tier interventions; or 
· Informing decisions about staff professional development needs
	☐  A school-wide form to document area level efforts and response to intervention is consistently used by staff
☐  Operationalized criteria for what types of concerns are addressed at the area level is defined and consistently implemented by staff
☐  A schedule of fidelity checks to ensure reliability and validity of documentation efforts
☐  Raw occurrence data are summarized into percentage of occurrence for key form fields and formatted into a bar graph
☐  An equity analysis is implemented using a Risk Index and Risk Ratio for referral patterns and displayed in a bar graph across race and ethnicity categories
☐  The data summaries are shared with staff and parents
	☐  In place and occurs consistently

☐  Partially in place, occurs inconsistently

☐  Not in place

	2D. School-wide system (criteria, procedures, and form) for documenting time out of routine for behavior and conduct that may include:
· Referrals to the office for disciplinary reasons
· Other consistent school wide form that indicates the information needed to monitor school trends in student conduct


Data from this element may be helpful in one more of the following data routines:
· Serving as one of the measures in an initial n screening routine
· Serving as one of the measures confirming intervention need; or 
· Informing the development of universal tier interventions; or 
· Informing decisions about staff professional development needs
	☐  A paper or electronic school-wide form to document time out of routine or referrals to the office and administrative level decisions is consistently used by staff and administrations
☐  Operationalized criteria for what types of concerns are addressed at the office level is defined and consistently implemented by staff when referring students to the office
☐  A schedule of fidelity checks to ensure reliability and validity of documentation efforts
☐  An equity analysis of data to ensure proportional application of area level intervention efforts
☐  At pre determined scheduled is implemented to summarize, graph, and analyze data: 
· Average per day per 100 students is formatted into a line graph for office referrals and suspensions
· Risk ratio and Risk Index are formatted into a bar chart by race ethnicity
· Percentage of occurrence for type of infraction and originating location into bar graphs
☐  The data summaries are shared with staff and parents
	☐  In place and occurs consistently
☐  Partially in place, occurs inconsistently
☐  Not in place


	
	3. A group of personnel who reflect needed decision-making authority and intervention expertise have been identified to participate in training about and the design of the advanced tier system.

	Key Elements
	Description
	Level of Current Implementation

	3A. Advanced Tiers Team

An advanced tiers development team has been assembled with personnel who reflect the needed expertise and decision-making authority who will:

· Participate in training
· Participate in development meetings
· Lead engagement communications with staff and caregivers
· Lead implementation once the development has concluded
	☐  Personnel selected for the team reflect the following expertise:
· applied behavior support
· mental health and trauma
· academic instruction
· physical health and wellness (e.g., nurse, health teacher)
· operations of the school across grade levels and programs

☐At a minimum, personnel in the following roles are included in the advanced tiers development team:

· Principal or Vice Principal
· District designee for the I & RS and CST process
· School Counselor
· School social worker and/or
· School Psychologist
· Other school personnel with behavioral expertise (e.g., BCBA)

☐   A score of 2 or better is achieved on the Tiered Fidelity Inventory for:
· TFI 3.0 items 2.1 & 3.1
	☐  In place and occurs consistently
☐  Partially in place, occurs inconsistently
☐  Not in place




	4. Building and central office administration are prepared to participate in and provide the resources needed to support the advanced tier development process for function-driven behavior concerns.

	Key Elements
	Actions
	Commitments and Decisions

	4A.  Building administration supports moving forward with advanced tier planning


	☐  Participated in a discussion with the NJ PBSIS coach about advanced tier planning

☐  Reviewed the scope of planning activities and estimated time needed for training and planning activities

☐  Approves of addressing the items in readiness criteria 1-3 to prepare for advanced tiers planning

	☐ I understand the purpose of the training and coaching is develop to a workflow of decision points and actions to support implementation of an advanced tier process for behavior concerns using a function-based approach to planning.  

☐   I commit to participate in training and development activities, and /or
☐  I commit to having the vice principal who oversees I & RS participate in training and development activities

I would like to note the following clarifications:
· 

☐  Additional actions, discussion, or decisions are needed before moving forward 
· 


	4B. Central office administration responsible for I & RS supports moving forward with advanced tier planning
	☐  Participated in a discussion with the NJ PBSIS coach about advanced tier planning

☐  Reviewed the scope of planning activities and estimated time for training and planning activities

☐  Approves of working toward aligning the I & RS process with the advanced tiers process at the school level
☐  A plan is developed to maintain communication about system development 
	☐ I understand the purpose of the training and coaching is to develop a workflow of decision points and actions to support the implementation of an advanced tier process for behavior concerns using a function-based approach to planning.  

☐   I commit to participate in training and development activities, and/or
☐  I commit to having a supervisor participate in training and development activities
☐  I commit to regular meeting that provides updates about system development

I would like to note the following clarifications:
· 

☐  Additional actions, discussion, or decisions are needed before moving forward 


	4C. Central office administration responsible for special education supports moving forward with advanced tier planning
	☐  Participated in a discussion with the NJ PBSIS coach about advanced tier planning

☐  Reviewed the scope of planning activities and estimated time for training and planning activities

☐  Approves of CST personnel participating in the training and development process

	☐   I understand the purpose of the training and coaching is to develop a workflow of decision points and actions to support the implementation of an advanced tier process for behavior concerns using a function-based approach to planning.
  
☐  I commit to participate in training and development activities, and/or 
☐  I commit to having a supervisor participate in training and development activities
☐  I commit to regular meeting that provides updates about system development
☐  I would like to note the following clarifications:
· 
☐  Additional actions, discussion, or decisions are needed before moving forward 
· 















Advanced Tier Readiness Action Planning Guide 
	Question
	Level of Implementation
	Action Plan

	
	
	Next Steps
	Plan to Address the Readiness Item
	Who
	When

	1A. Overall minimum fidelity is achieved on the Tiered Fidelity Inventory 2.1 or 3.0.?
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	1B. Students and staff can readily recognize and name school-wide norms/expectations?
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	1C.  Features of a School-wide acknowledgement system (distribution of behavior specific praise and tickets/points) to reinforce effort toward achieving the school expectations/norms are consistently implemented across staff in all roles?
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	1D.  Area level staff use prevention practices within their daily routines to teach, support, and encourage effort toward achieving the school-wide expectations/norms implement the school-wide:
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	2A.  At least once a marking period a summary of submitted brief requests for assistance are summarized to illustrate request patterns. 
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	2B.  At least once a marking period, a summary of submitted requests for advanced tier intervention (e.g., I & RS referrals) are summarized to illustrate request patterns. 
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	2C. At least once a marking period, a summary of completed staff managed intervention forms (a consistent school-wide form to document area level efforts to address SEB concerns) are summarized to illustrate request patterns. 
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	2D.  At least once a marking period a summary of completed staff managed intervention forms (a consistent school-wide form to document area level efforts to address SEB concerns) are summarized.
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
	
	
	

	3A. An advanced tiers development team has been assembled with personnel who reflect the needed expertise and decision-making authority
	☐  In Place
☐  Partially in Place
☐  Not in Place
	☐ No action needed the readiness element is in place and consistently occurring
☐ Efforts to improve fidelity are needed
☐ This item needs to be developed
☐ This item needs development but we are opting to not work on it and understand it will be a limitation in our process
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