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P3 & E: School-Wide
The practices and features 

establish a shared purpose, central 
activities, and common language 

for SEB wellness.



Positive
• Culture of positively framed 

messages
• Culture of 

4(Positives):1(Corrective) 
ratio

• Positive greetings during 
arrival and dismissal

• School-wide incentive system

Empowering
• Student committees promote 

student voice & choice
• School traditions amplify 

cultural identity & traditions 
of minority & marginalized 
groups

• Culture and climate measures 
include self-efficacy & 
empowerment

Predictable
• Definitions & examples
• Lesson plans
• School-wide instruction 

schedule to deliver lessons
• Routinely scheduled 

communications

Present
• Data transparency and data-

driven decision-making
• Graduated levels of response 

to SEB concerns
• Consistent  school-wide 

procedures and forms
• Vulnerablee decision points 

identified in decision-making 
protocols

• Systemic neutralizing routines

Partnership with NJ DOE OSE. Funded by IDEA Part B.  (2024-2025)



Partial Reference List
Ambroso, E., Dunn, L., Fox, P., Kwon, S., McCowen, R. (202021).  Research in Brief:  Engaging and Empowering diverse and underserved families in schools. Regional Educational Laboratory, WestEd.
Belfield, C. Bowden, B., Klapp, A., Levin, H., Shand, R., & Zander, S. (2015).  The economic value of social and emotional learning.  New York:  Center for Benefit-Cost Studies in Education
Berger, M.M., Moorman Kim, E., Kuncel, N.R., Pomerantz, E.M. (2019).  The relation between parents’ involvement in children’s schooling and children’s adjustment:  A meta-analysis.  Psychological Bulletin. American Bulletin.  DOI:https://dx.doi.org/10.1037/bul0000201.
Betters-Bubon, J., Brunner, T., & Kansteiner, A. (2016). Success for all? The role of the school counselor in creating and sustaining culturally responsive positive behavior interventions and supports programs. Professional Counselor, 6(3), 263-277.
Caldarella, P., Larsen, R.A.A., Williams, L., Wills, H., Kamps, D., & Wehyby, J.H. (2019).  Effects of CW-FIT on teachers' ratings of elementary school students at risk for emotional and behavioral disorders.  Journal of Positive Behavior Interventions, 20, 90-100.
Caldarella, P., Laresen, R.A.A., Williams, L., Downs, K.R, Wills, H.P., & Wheby, J.H. (2020).  Effects of teachers’ praise to reprimand ratios on elementary students’ on-task behavior.  Educational Psychology, 40, 1306-1322
Caldarella, P., Larsen, R.A.A., Williams, L., & Wills, H.P. (2023).  Effects of middle school teachers’ praise to reprimand ratios on students’ classroom behavior.  Journal of Positive Behavior Interventions, 25(1), 41-52.
Catledge, G. & Milburn, J.F. (1978).  The case for teaching social skills in the classroom.  Review of Educational Research, 1, 133-136.
Center on PBIS. (2022). Supporting and Responding to Student’s Social, Emotional, and Behavioral Needs: Evidence-Based Practices for Educators (Version 2). Center on PBIS, University of Oregon. www.pbis.org.
Cook, C. R., Grady, E. A., Long, A. C., Renshaw, T., Codding, R. S., Fiat, A., & Larson, M. (2017). Evaluating the impact of increasing general education teachers' ratio of positive-to-negative interactions on students' classroom behavior. Journal of Positive Behavior Interventions, 19(2), 67–77.

Doménech-Betoret F, Abellán-Roselló L, Gómez-Artiga A. Self-Efficacy, Satisfaction, and Academic Achievement: The Mediator Role of Students' Expectancy-Value Beliefs. Front Psychol. 2017, 18(8), 1193. doi: 10.3389/fpsyg.2017.01193. PMID: 28769839; PMCID: PMC5513915.
Durlak, J.A., Weissberg, R.P., Dymnicki, A.B., Taylor, R.D., Schellinger, K.B. (2011).  The Impact of enhancing students’ social and emotional learning: A meta-analysis of school-based universal interventions. Child Development, 82, 405-432.
Dusenbury, L., Calin, S., Domitrovic, C., Weissberg, R.P. (2015). What Does Evidence-Based Instruction in Social and Emotional Learning Actually Look Like in Practice? A Brief on Findings from CASEL’s Program Reviews. A Publication of the Collaborative for Academic, Social, and Emotional Learning.
Ennis, R. P., Royer, D. J., Lane, K. L., & Griffith, C. E. (2017). A systematic review of precorrection in PK-12 settings. Education & Treatment of Children, 40(4), 465–495. https://doi.org/10.1353/etc.2017.0021
Fenwick-Smith A, Dahlberg EE, Thompson SC. (2018). Systematic review of resilience-enhancing, universal, primary school-based mental health promotion programs. BMC Psychology. 6(1),30.
Floress, M. T., & Jenkins, L. N. (2015). A preliminary investigation of kindergarten teachers' use of praise in general education classrooms. Preventing School Failure: Alternative Education for Children and Youth, 59(4), 253–262.
Floress, M. T., Jenkins, L. N., Reinke, W. M., & McKown, L. (2018). General education teachers' natural rates of praise: A preliminary investigation. Behavioral Disorders, 43(4), 411– 422.
Garbacz, S. A., McIntosh, K., Eagle, J. W., Dowd-Eagle, S. E., Hirano, K. A., & Ruppert, T. (2016). Family Engagement Within Schoolwide Positive Behavioral Interventions and Supports. Preventing School Failure: Alternative Education for Children and Youth, 60(1), 60–69. 
https://doi.org/10.1080/1045988X.2014.976809
Grice, S. (2020). Perceptions of Family Engagement Between African American Families and Schools: A Review of Literature. Journal of Multicultural Affairs, 5(2), Article 4. Available at: https://scholarworks.sfasu.edu/jma/vol5/iss2/4
Hromek, R. & Roffey, S. (2009). Promoting social and emotional learning with games: "It's fun and we learn things. Simulation & Gaming, v40, 626-644.
Jacques, C., & Villegas, A. (2018).  Strategies for equitable family engagement.  SateSupportNetwork@air.org
Jones, S. M., Brown, J. L., & Aber J. L. (2011). Two-Year Impacts of a Universal School-Based Social-Emotional and Literacy Intervention: An Experiment in Translational Developmental Research. Child Development 82(2), 533-554.
Katic, B., Alba, L. A., & Johnson, A. H. (2020). A systematic evaluation of restorative justice practices: School violence prevention and response. Journal of School Violence. https:// doi.org/10.1080/15388220.2020.1783670
Kelty, N.E., & Wakabayashi, T. (2020).  Family engagement in schools:  Parent, educator, and community perspectives. Sage Open, 1-13.  DOI:10.1177/2158244020973024.
Kirk, C. M., Lewis, R. K., Brown, K., Karibo, B., & Park, E. (2016). The power of student empowerment: Measuring classroom predictors and individual indicators. The Journal of Educational Research, 109(6), 589–595. https://doi.org/10.1080/00220671.2014.1002880 
Leverson, M., Smith, K., McIntosh, K., Rose, J., & Pinkelman, S. (March,2021). PBIS Cultural Responsiveness Field Guide: Resources for Trainers and Coaches. Center on PBIS, University of Oregon. www.pbis.org.
Lloyd, B.P., Carter, E.W., Shuster, B.C., Hine, M.C., Davis, A.D., Lanchak, E.R., Ferrell, M.A., Axelroth, T.L., Shuster, B.C., Haynes, R.L., Higgs, J., & Chauvin, C.B.(2023).  Student perspectives on implementation and impact of positive behavioral interventions and supports (PBIS) in their middle schools.  
     Journal of Positive Behavior Interventions, 25(2), 131-144.  DOI: 10.1177/10983007221082961.
Loman, S. L., Strickland-Cohen, M. K., & Walker, V. L. (2018). Promoting the accessibility of SWPBIS for students with severe disabilities. Journal of Positive Behavior Interventions, 20, 113-123. https://doi.org/10.1177/1098300717733976
McDaniel, S.C., Kim, S., & Guyotte, K.W. (2017).  Perceptions of implementing positive behavior interventions and supports in high-need school contexts through the voice of local stakeholders.  The Journal of At-Risk Issues, 20(2), 35-44.
McIntosh, K., Girvan, E. J., Horner, R., & Smolkowski, K. (2014). “Education not incarceration: A conceptual model for reducing racial and ethnic disproportionality in school discipline.” Journal of Applied Research on Children: Informing Policy for Children at Risk: Vol. 5: Iss. 2, Article 4.
Mitchell, M.M., & Bradshaw, C.P. (2013).  Examining classroom influences on student perceptions of school climate:  The role of classroom management and exclusionary disciplinary strategies.  Journal of School Psychology, 51, 599-610).
O’Handley, R.D., Olmi, D.J., Dufrene, B.A., Radley, K.C., & Tingstrom, D.H. (2023). The effects of different rates of behavior-specific praise in secondary classrooms.  Journal of Positive Behavior Interventions, 25(2), 118-130.
Pisacreta, J., Tincani, M., Connell, J. E., & Axelrod, S. (2011). Increasing teachers' use of a 1: 1 praise‐to‐behavior correction ratio to decrease student disruption in general education classrooms. Behavioral Interventions, 26(4), 243–260.
Simonsen, B., Myers, D., Everett, S., Sugai, G., Spencer, R., & LaBreck, C. (2012). Explicitly Teaching Social Skills Schoolwide: Using a Matrix to Guide Instruction. Intervention in School and Clinic, 47(5), 259–266. https://doi.org/10.1177/1053451211430121
Simonsen, B., MacSuga, A. S., Fallon, L. M., & Sugai, G. (2013). Teacher self-monitoring to increase specific praise rates. Journal of Positive Behavior Interventions, 15, 3-13. https://doi.org/10.1177/1098300712440453
Simonsen, B., Freeman, J., Dooley, K., Maddock, E., Kern, L., & Myers, D. (2017). Effects of targeted professional development on teachers' specific praise rates. Journal of Positive Behavior Interventions, 19(1), 37–47. https://doi.org/10.1177/1098300716637192*
Solomon, B. G., Klein, S. A., Hintze, J. M., Cressey, J. M., & Peller, S. L. (2012) A Meta-Analysis of School-Wide Positive Behavior Support: An Exploratory Study Using Single-Case Synthesis. Psychology in the Schools, 49(2). 
Stefanski, A., Valli, L., & Jacobson, R. (2016). Beyond involvement and engagement:  The role of the family in school-community partnerships.  School Community Journal, 26(2), 135-160.
Steketee, A., Williams, M. T., Valencia, B. T., Printz, D., & Hooper, L. M. (2021). Racial and language microaggressions in the school ecology. Perspectives on Psychological Science, 16(5), 1075-1098.
Sue,D. W., Alsaidi, S., Awad, M. N., Glaeser, E., Calle, C. Z., & Mendez, N.(2019). Disarming racial microaggressions: Microintervention strategies for targets, White allies, and bystanders. American Psychologist, 74(1),128.
Taylor, R.D., Oberle, E., Durlak, J.A., & Weisssberg, R.P. (2017).  Promoting positive youth development through school-based social and emotional learning interventions: A meta-analysis of follow-up effects. Child Development, 88, 1156-1171.
Thapa, A., Cohen, J., Guffey, S., & Higgins-D’Alessandro, A. (2013).  A review of school climate research, Review of Educational Research, 83(3), 357-385.

Partnership with NJ DOE OSE. Funded by IDEA Part B.  (2024-2025)

https://doi.org/10.1080/1045988X.2014.976809
https://doi.org/10.1080/1045988X.2014.976809
https://scholarworks.sfasu.edu/jma/vol5/iss2/4
mailto:SateSupportNetwork@air.org
https://doi.org/10.1080/00220671.2014.1002880
https://doi.org/10.1177/1098300716637192*

	P3 & E at the School-Wide Level:  Examples of Practices
	Slide Number 2
	Slide Number 3
	Partial Reference List

